
Building a rights-respecting 
school community

There is no fixed formula for how a school gets to the point at which “respect for self, others and human rights” is "evident in the school’s philosophy, structures, curriculum, classrooms, and relationships". 

It involves learning and applying a human rights & responsibilities lens in the school’s teaching, organisation and learning. 

Two principles are central to a human rights approach:

Power brings particular human rights responsibilities. All adults – and particularly the senior management team and board – must be committed to respecting, protecting, and fulfilling human rights. They have a critical role in “encouraging, modelling and exploring" respect for human rights.

Participation and empowerment. All members of the school community need to be involved in shaping the human rights learning and applying it in the life of the school. 

Becoming a rights-respecting community is a whole-school effort involving “top-down” and “bottom-up” initiative. It need not be a complex or resource-intensive exercise though. The experience in Hampshire has been that once teachers and students learn the human rights framework and see the power of applying a rights and responsibilities lens, they tend to run with it. 

The following basic steps appear to be critical to success:

	Foundation


	Agree on school becoming a rights-respecting community

Allocate senior management responsibility, establish Rights Respect Responsibilities Team, explore School Resource Kit and www.rightsined.org.nz

Run starter workshop/s for staff, student leaders, trustees

Plan to realise the Vision

	Whole-school learning & action


	Develop rights and responsibilities agreements and introduce Universal Declaration of Human Rights/UNCRoC across the school

Apply human rights lens in all learning areas, school organisation and informal curriculum

	Reflection


	Document experience and progress, and share within Initiative

Annually, review progress towards vision and agree priorities for the next year


Foundation
Developing the school as a rights-respecting community starts with building recognition of the human rights role of the school:

To fulfil the right of its students to an education that:

· helps realise their human rights 
· respects their human rights (such as rights to dignity, identity, safety, expression & participation, justice)

· promotes the human rights of others.

To understand this role, leaders in the school community need to have an understanding of human rights, the rights of the child and the right to education.

Agreement on becoming a rights-respecting community

As with any whole-school approach, leadership buy-in is essential and there needs to be clear agreement that the school is striving to become a rights-respecting community.
Senior management responsibility
Because the Initiative involves a whole-school approach and reaches into every element of school teaching, organisation and learning, a member of the senior management team needs to given responsibility for guiding the rest of the team.

Rights Respect Responsibilities Team
As with any significant organisational culture change, chances of success are significantly improved if the Initiative is supported by a committed team representing the various stakeholders in the school community. The Rights Respect Responsibilities (RRR) Team should include teachers, trustees, students, parents/whānau, and non-teaching staff. 

School Resource Kit & and www.rightsined.org.nz

Two critical resources for schools taking the Initiative are the School Resource Kit Building Respect for Self, Others & Human Rights and the Initiative website. 

The School Resource Kit is a general resource for the school’s participation in the Initiative. While it follows a particular sequence, it is modular, and each component can be used as a separate resource for a specific audience and purpose.
The Rightsined website is the Initiative’s virtual meeting place where you can access further resources, learn from others and join in Initiative discussions.

Starter workshop/s 

Hampshire experience suggests a whole-staff half-day workshop is the best way to introduce the ideas, develop ownership, and begin to work on implementation. Including student leaders and trustees in the same workshop may be economical in terms of time and effort and will contribute to greater school community ownership.

The starter workshop might include:

· Presentation on the rationale for human rights-based education

· Exploration of the Universal Declaration of Human Rights/UN Convention on the Rights of the Child, rights-promoting/respecting elements of existing school culture/programme/curriculum, brainstorming of possible improvements to meet school’s human rights obligations.
Facilitation Team members are available to assist with preparation and implementation.

It may make sense to schedule the starter workshop as part of the process of developing the school curriculum. 

Plan to realise the Vision

The aim of becoming a rights-respecting community needs to infuse the school’s charter and strategic plan so that it is taken seriously, activities scheduled, progress tracked and reviewed, 

The human rights purpose of the school is reinforced when the school’s guiding document, the School Charter, makes explicit reference to  
· human rights, the rights of the child and the right to education 

· the school’s plans for becoming a “human rights community”.
The school’s statement of values is not likely to need much adjustment, and many of the school’s existing plan objectives will fit into a human rights framework. For example: “respect” is based on an understanding of the inherent dignity and rights of other people; sport and other extracurricular activities address UDHR article 24 (right to rest and leisure)!

Whole-school learning & action

For “respect for self, others and human rights” to be "evident in the school’s philosophy, structures, curriculum, classrooms, and relationships", a structured approach needs to be taken to applying a human rights and responsibilities lens throughout the life of the school. 
DEVELOP RIGHTS & RESPONSIBILITIES AGREEMENTS AND INTRODUCE UDHR/UNCROC 

There are two key tools that have proved to be critical to the development of a rights-respecting culture in Hampshire schools: 

· the human rights framework 

· negotiated Rights and Responsibilities Agreements at classroom and school level, explicitly mapped to the framework.

Rights & Responsibilities Agreements developed and maintained in good faith bring benefits similar to the “classrooms behaviour agreements” advocated by Bill Rogers
. But they can add considerable value if, during their development, explicit connections are made to the development and provisions of the Universal Declaration of Human Rights (UDHR) and the Convention on the Rights of the Child (UNCRoC). 

Classroom and school negotiation processes have clear parallels with the international negotiation processes involved in the development of the UDHR and UNCRoC. Giving students the experience of developing such Agreements contributes to valuable learning in relation to all the key competencies and key Social Studies understandings
. 

Negotiation of R&R Agreements and learning about the UDHR/UNCRoC at class level, and then at school level, is logically scheduled for the beginning of the school year.

In primary schools the development of Rights & Responsibilities Agreements and learning about UNCRoC is a core class activity that then impacts on general classroom interaction and learning. 

In secondary schools the process is more complicated because of the range of learning area-based classes in which students are involved, making extended Form Class time perhaps the best setting for the development of R&R Agreements, and a whole-school exercise even more critical.

See 
Rights & Responsibilities Agreements
Apply  a human rights & responsibilities lens across all learning areas
Teaching and learning across the learning areas needs to contribute reflect The vision, values, key competencies and curriculum principles – to which human rights values, and are comprehensively addressed by taking a human rights approach to education. Human rights-based education provides a framework that helps curriculum integration and coherence, and generalisation of learning.

Human rights can be a powerful theme relating to achievement objectives across the learning areas. From an agreed value base, a human rights and responsibilities approach offers a “critical toolkit”, and a useful lens through which to view core concepts and to explore contentious issues.

See 
Human rights and the New Zealand Curriculum

Human rights in the learning areas
Promote, respect and fulfil human rights through “extracurricular” activities

The school’s extracurricular programme is a critical part of student experience and therefore human rights learning. Activities such as participation in World Vision’s 40 Hour Famine or a school Amnesty International Group are opportunities for learning about human rights and responsibilities. Recreational activities can be framed in terms of UDHR article 24 and UNCRoC article 31. 
Refer to relevant rights and responsibilities in decision making

Students will take human rights and responsibilities seriously if teachers and school leaders do. Making explicit reference to relevant human rights from the UDHR and UNCRoC when making decisions on school organisation, behaviour management etc plays an important part in ensuring rights are respected, promoted and fulfilled in the school.

Ensure identity and integrity of all members of the school community is respected
The school is a major player in respecting the dignity, identity and security of its students. The human rights framework gives stronger authority in schools’ endeavours to meet the requirements of the National Education Guidelines:

· enable all students to realise their full potential as individuals (NEG 1)

· provide equality of educational opportunity for all New Zealanders, by identifying and removing barriers to achievement (NEG 2)

· ensure those with special needs are identified and receive appropriate support for success in their learning (NEG 7)

· Increased participation and success by Mäori (NEG 9)

· respect for the diverse ethnic and cultural heritage of New Zealand people (NEG 10)

· provide a safe physical and emotional environment for students (NAG 5)
Two groups of young people that evidence suggests are often marginalised and suffer from discrimination are those with disability and non-heterosexuals. 

Confidential school climate surveys are a key tool in becoming aware of the lived school experience of students and identifying human rights issues in the school community that need to be addressed. 

See
Responsibilities of teaching staff  
Develop strong participation & partnerships

The right to participate in fulfilling our human rights is a key human rights principle. It includes participation in all aspects of public administration and the development and implementation of policies, meaning that people have a right to participate in how government institutions, such as schools, are run.  

This includes people under the age of 18. The Convention on the Rights of the Child (UNCRoC) provides that 

the child who is capable of forming his or her own views [has] the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child.  (article 12)

Parents and caregivers are given special acknowledgement in UNCRoC. The school must 

take “into account the rights and duties of his or her parents, legal guardians, or other individuals legally responsible for him or her” (article 3)

“respect the responsibilities, rights and duties of parents or, where applicable, the members of the extended family or community as provided for by local custom, legal guardians or other persons legally responsible for the child, to provide, in a manner consistent with the evolving capacities of the child, appropriate direction and guidance in the exercise by the child of the rights recognized in the present Convention.” (article 5)

The participation principle therefore means that the following should be actively involved in the development of the school generally, and as a rights-respecting community in particular:

· All (including non-teaching) staff

· Students, including the Student Council 

· Parents.

Student participation in the following is critical to their participation rights and learning of rights and responsibilities:

· Student Council (with real input and appropriate decisionmaking authority

· the Board of Trustees (as required for secondary schools) 

· human rights teaching.
Reflection
The success of the Initiative in the school, and throughout the education system, will be heavily dependent on structured reflection on experience in adopting and implementing a human rights and responsibilities approach. 

Documenting and sharing

Documenting your experience (documents; stories, quotes and anecdotes; photographs etc) will ensure a useful record of the school’s journey for reporting and publicity purposes. Sharing them with other partners in the Initiative via www.rightsined.org.nz will enable others to learn from the school’s experience and share in the achievements. 
Reviewing annually and planning

Initiative reviewing and planning should be an intrinsic part of the school’s overall review/planning process.
� http://www.billrogers.com.au/


� “how people pass on and sustain culture and heritage for different reasons and that this has consequences for people” (level 4) and “how people define and seek human rights” (level 5).
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