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Two years after the idea of building New Zealand schools as human rights communities was first floated, the UK county of Hampshire launched a similar initiative called Rights, Respect, Responsibility (RRR). 

The RRR programme is based on the UN Convention on the Rights of the Child and evidence of positive impact on pupils and schools in both Cape Breton, Canada, and Hampshire. 

This paper gives a vivid picture – through the words of principals and their deputies – of what human rights-based education might mean in practice as they describe “their journey in developing RRR, capturing the passion and that RRR can engender.”

The Convention provides a global consensus on societal values for all children and can guide our behaviours. It promotes universal principles of the need to protect the rights of all children, help them to understand their responsibilities and offer a framework for teaching and learning.
	“As with many schools our ethos has always been to encourage respect within our community, but our work with the three Rs of Rights Respect and Responsibility has enabled us to place our values within a clear and universal framework.”

Cherbourg Primary School, 2007

“The key to success in embedding RRR across the whole life of the school community has to be the status it has been given by the leadership team. This is strongly linked to a whole-school approach. RRR also links so readily with other initiatives such as social and emotional aspects of learning (SEAL), Thinking skills, Healthy Schools and a focus on teaching and learning styles. RRR is an approach adapted to all areas of the curriculum and to the life of the school.”

Pauline Williams, New Milton Junior School, 2007


Starting off

“We held our first whole-school two-day event, learning about the UN Convention Articles through assemblies and some activities common to all classes. Every class also created and displayed their own charter. Then year groups devised a range of activities to suit their needs and understanding. 

“The themes chosen each year are an indicator of the progress made in the depth of understanding in this ever-developing aspect. For example: 

2004 – Rights, respect and responsibilities

2005 – Towards a more global outlook

2006 – The ripple effect (water around the world).”

Pauline Williams, New Milton Junior School, 2007

“The journey began when the headteacher went to a local secondary school to hear about something called RRR. At that point she did not know much about it, but what she realised at the meeting was that this was a way to help teach the children about the ethos of the school. She realised that the basic ethos of the school was very much one of rights and respect and we did a lot of work on this with staff, but what we did not do was any direct work on it with the children. How could we have missed this before? This was also a way to help children understand their effect on others, which in turn should help promote respectful behaviour.

“Rights, respect and responsibilities fits nicely alongside DeBono’s Thinking Hats, which we use in school. The fact that all our topics teach four core personal and social development (PSD) elements shows the importance to the school of PSD.

“Filled with enthusiasm she took the idea back to the Leadership Team, who immediately agreed that this was the way forward. The headteacher shared this with the governors who were on board straight away. The deputy headteacher was dispatched onto a course and we did some visits to local schools who were already well on their way to becoming rights-respecting schools.

“In order for staff to become familiar with the new work and the materials, we decided to teach RRR as a bolt-on to begin with. This helped to give staff confidence in what they were doing and we also saw just how little the children knew about their own rights and responsibilities. It soon became apparent that there were natural opportunities within the curriculum, for example a topic on water seemed too obvious an opportunity to miss.”

Norman Gate School, 2007

“Heathfield School is a day special school catering for children with complex special needs including autism, learning delay, physical disabilities, sensory impairment and behavioural, emotional and social delay.  We have always promoted equality of opportunity and the inclusion ethos.

“The headteacher’s vision was that if pupils understood their rights and took ownership of their responsibilities, their behaviour would improve to reflect this understanding. She read the book entitled For Every Child, and was inspired by it. The programme sat right for her. 

“RRR seemed to put a language to ideas that the school held dear. It appeared to reflect the core of school philosophy. How could we kick start it into something tangible that would translate ideas into a form that could be delivered in the classroom and understood by the children? The school explored further. The idea was cascaded to staff at a twilight meeting and two experienced and enthusiastic support services staff were given initial training.

“From there the idea took shape. An audit of children’s understanding was undertaken which showed how needed a programme was as children understood so little about their own rights and responsibilities.

Heathfield [special] School, 2007

“I began the journey towards this point by attending the first sessions organised by Ian Massey where we heard about the philosophy behind the work with UNICEF and felt inspired enough to take my deputy along the next time to begin gaining support from key members of staff. Immediately teachers could see that this approach gave a real context in which to place our existing behaviour management charter and the children responded with huge enthusiasm for the concepts we were introducing. We wanted to place the articles of the convention very much into our daily lives as well as raising awareness where we could of the global context.

“Children were shown how to use phrases like “I have the right to listen so please be quiet,” and suddenly children were showing that they understood the concept of respect for each other and could talk about it in many situations.

“The enthusiasm of the teachers was matched by that of the children and very quickly those elements of the United Nations Convention on the Rights of the Child considered appropriate for infants became the driving force behind our daily lives together.”

Ann Eagle, Headteacher, Tavistock Infant School, October 2006

What it can look like

“We have changed our school rules into a rights and respect format with the help of pupils. All the classes have a class charter. We have concentrated on pupil voice and this has been shown in the children’s involvement in planning our new playground. Our children contribute to their own annual reviews and, when they can, they help write their own behaviour plans, which are then so much more meaningful for them.

We had a great Recycling Day when the children had a go on the conveyor belt to take off all the items that could be recycled. We followed this up with a puppet workshop, turning recyclables into wonderful puppets.

Norman Gate School, 2007

“Perhaps one of the biggest changes for us as we develop as a rights-respecting school has been to explicitly use the articles of the Convention as a stimulus for diverse subject teaching and learning. For example, Year 1 were prompted to think about “the right to a standard of living good enough to meet their physical and mental needs” (Article 27), as a springboard to exploring their ideas of Space within their science topic. What they thought life on a new planet should be like was challenged by questions such as: What will you need on the new planet? What would you like to have in your new home? Would it be necessary to have all these things? Do all children on earth have these things? Is this fair? How will you make sure that all children will be able to live like this on your new planet?” 

Cherbourg Primary School, 2007

“In Year 3 Literacy, the children used Articles 13 and 30, relating to freedom of expression and the right of children of minorities to enjoy and practice the culture and religion of their people, to write their own prayers and thoughts. Even though the pupils knew they were writing for a display, children wrote honestly and thoughtfully; “Dear God, please help me to talk to somebody because I can’t”, “Please God, I want to be good to myself by being friends to others”.”

Cherbourg Primary School, 2007

“Although we have long demonstrated respectful and real relationships in our school and incorporated our commitment to the UN Convention on the Rights of the Child into our Core Values, we often fell short of making explicit reference to the articles and the vocabulary of the articles beyond our Personal, Social & Health Education lessons.

“Our approach now is four fold:

· to be rights respecting

· to teach about the Convention and the corresponding responsibilities

· to educate parents about our approach through family learning

· to use the articles of the Convention as a stimulus for our teaching across the curriculum.”

Cherbourg Primary School, 2007

“As the language of the Rights curriculum began to be used by pupils and staff, it was important to review the school rules to reflect the RRR curriculum. The school wanted to move from rules to rights and responsibilities. This was a long, involved process.

“Rights and responsibilities were reviewed at the year beginning assembly. A draft charter emerged that was too long and wordy. Concurrently the responses to a second pupil questionnaire demonstrated how far the children’s understanding had developed regarding their own rights and responsibilities.

“The school sought help from Pam Hand and Sam Francis. They worked with staff during three twilights. Staff took ideas to the children and of course they came up trumps. The school buzzed with excited voices. It fluttered with pieces of paper – the ideas of children regarding their charter.

“It took Debbie and Helen an afternoon to collate these ideas. The excitement grew as they saw that all the children’s ideas fell into six categories. The children were saying the same thing. These could be woven into a charter, using the children’s own words to formulate the fundamental principles. The charter sprang from this and was presented to the children during the start of year assemblies in September. A long journey but worth it. The children have ownership – they recognise and respond to the language of their new charter.”

Heathfield [special] School, 2007

“We were aware that there were two major tasks; firstly to educate staff to an understanding of the Convention and, secondly, a commitment to it. The second task was to teach children about their rights and integrate the principle of children’s rights into everything the school does. We appreciated that both tasks were interdependent so we approached the introduction gradually.
“Article 12.1 [of the Convention on the Rights of the Child] states “parties shall assure to the child who is capable of forming his or her own views the rights to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child”.

The school has sought to do this through:

· the development of our school’s council

· teaching children about the convention and the articles that are concerned with rights as opposed to governmental responsibilities

· the integration of the RRR curriculum across the whole school curriculum 

· developing children’s consciousness of RRR through classroom and whole school charters

· employing debate as a teaching strategy.”

Portway Junior School, October 2006

“The development of our school council has been paramount in the work and issues that the school has undertaken, from the basics of choosing curtains for the dining hall, to the organising of school rules, both inside and outside the classroom, their involvement in appointing new members of staff and also organising activities and lessons for fund raising. Embracing whole-heartedly Article 12 of the Convention (the right for children to have an opinion and for it to be listened to and acted upon) has empowered the children so much that they feel confident to discuss any topic or issue they feel relevant. The issues that the children raised in the school council’s infancy were mundane but as the children’s understanding of the UN Convention has grown, these are now taken more seriously, eg: concern about empty alcohol bottles being left on the school grounds is a demonstration of children’s understanding of citizenship outside the classroom. Missing their education because of vandalism has led children to take a pre-emptive attitude and they are now actively raising money to install CCTV. Improving mutual respect between dinner staff and children at lunchtimes has led to several meetings between dinner staff and the children to share ideas.”

Portway Junior School, October 2006

“Children are now introduced to the Convention in the infant school and so arrive at the juniors with a grasp of some of the Articles and this is developed throughout their time here. Staff have taken the Convention on board and examples of its relevance are found in practically every theme from child labour in Victorians, through Fair Trade in Y5 and Y6, to smoking in the Y6 My body project. The more the school is immersed in RRR the more it becomes part of every aspect of the curriculum.”

Portway Junior School, October 2006

“The language of Rights, Respect and Responsibility could be heard and the impact seen around the school in many ways. Everyone worked hard to encompass the concepts into each opportunity that arose and staff were disappointed if they realised after an event that they had missed a chance to reinforce some part of the message! Now “Everyone has the right to enjoy a visit to a clean toilet so what is your responsibility?” is a favourite!”

“Now our monthly parents’ feedback group who work with us to look at policies, etc, are quick to pick us up if we have missed an opportunity to push the RRR message and were instrumental in re-working our Home/School Agreement to reflect it. Every chance to explain the message to new parents is built in to information packs and presentations and regular newsletters keep up the interest.

“We have made the most of Anti-Bullying week and any other national event that we can use to promote the message. Next week we are going to raise money for a Shelter Box on UNICEF Day of Peace. All these opportunities are seized upon to link with our efforts to raise awareness of the concept that the Convention applies to all children, which captures the interest of the children living here in Fleet.”

Ann Eagle, Headteacher, Tavistock Infant School, October 2006

““Our deepest fear is not that we are inadequate. Our deepest fear is that we are powerful beyond measure. It is our light, not our darkness, that most frightens us. We ask ourselves, who am I to be brilliant, gorgeous, talented, and fabulous? Actually, who are you not to be? You are a child of God. Your playing small doesn't serve the world. There's nothing enlightened about shrinking so that other people won't feel insecure around you. We are all meant to shine, as children do. We are born to make manifest the glory of God that is within us. It's not just in some of us, it's in everyone. And as we let our own light shine, we unconsciously give other people permission to do the same. As we are liberated from our own fear, our presence automatically liberates others.”

[1994 Marianne Williamson quoted by Nelson Mandela in his inaugural speech]

“Carolyn Clarke, headteacher of Harrison Primary, Fareham, used this quote during an assembly at the time that we launched our Rights, Respect and Responsibility initiative. It is now displayed throughout the school, alongside other thought-provoking reminders regarding the rights of the child.”

Harrison Primary School

“Finding links between topics and articles from the UNCRC was fairly simple. Clearly, when the children were learning about the Victorians in Year 5, there would be an opportunity to look at Article 32: Children should not be allowed to do work that is dangerous or might make them ill, or stops them going to school. Similarly, when the Year 3 children were looking at food and eating, they would be able to explore Article 24: All children have the right to good health and good quality health care. All children should have clean water, nutritious food … .

“It was on a far greater level that the work on RRR impacted on our school, our teachers and our children. Slowly we began to recognise the fact that articles from the UNCRC could be taught without the children understanding the links with RRR. Now there is a clear understanding that teaching about the rights of the convention is one element of the work, but the true vision of the work is establishing a rights-respecting ethos.”

Kirstie-Anne Sangway, Manor Field Junior School, October 2006

“The first consideration was how our school rules supported our school. By discussing the rules with a number of different people from the school community we found that although doubtlessly they were valid, eg: look after other people’s property, the school rules were not known or owned by the school. 

“By simply changing the wording from Our School Rules, to Our School Agreement, there is more understanding that in order for our school to function well, it is necessary that we all work together on what we have agreed.

“The school agreement acts as an umbrella in our school with the class agreements supporting it. Prior to beginning our RRR work, there were separate rules for the school, the playground, the classroom but now the school agreement underpins the work across the school. The first half of the Autumn Term of every school year is dedicated to ensuring full understanding of the school agreement with whole school and class assemblies looking at the different focus areas.

“At the beginning of each academic year, the school agreement is then sent out to parents with details of the responsibilities of the children, the school and the parents laid out under each section. In a difficult catchment area…there could be a tendency for some confrontation between staff, children and parents. Through a shared understanding and ownership of our School Agreement, there is less confrontation and more emphasis on working together to.

“Following the home school agreement, regular referral to the agreement is made when appropriate and is used to support school issues. Eg: when the school suffered damage through fly tipping, the assembly focus was on our right to an environment which helps us to learn and our responsibility to help to look after our environment, therefore our responsibility was to work with our parents to inform the police or community wardens if anything untoward was witnessed.

“Through making links with our school agreement and the wider community, in addition to the wider world, the children begin to see how it can impact on their lives and on the lives of others. Our initial concerns about the younger children understanding the language involved in the RRR work, were quickly allayed and their vocabulary has now improved across the year groups. In addition, both the children’s ability and noticeably their willingness to articulate their opinions have greatly increased. Following the tragedy of the Tsunami, Year 3 children organised a toy fair and when the teacher questioned whether children would want to buy toys just after Christmas, she was informed that the point of the fair was not to buy new things but to share in the joint responsibility for helping those who had suffered such loss.

“Further change in our school has been the emphasis on pupil participation. Although previously we had taken pride in our school council, the RRR work led to the introduction of Democracy Week – a whole week dedicated to Article 12: All children have a right to be able to give their opinion when adults are making a decision that will affect them, and adults should take it seriously. This week focuses on the election of a school council, but in addition teaches the children about their responsibility as citizens within the wider world.”

Kirstie-Anne Sangway, Manor Field Junior School, October 2006

Impact

The lessons have become more creative and relevant to the children.

The children find it easier to express their ideas and demonstrate empathy.

There are key connections between diverse subjects, making it easier to embed the learning.

The pupils have more opportunities to refer to the framework of the Convention from a variety of contexts.

And lastly, the staff are more confident of using the Convention to support learning across the curriculum.

Cherbourg Primary School, 2007

“Class charters are helping teamwork and making the school a better place.”

“All adults in the school respect the children.”

“It has brought us together more as a school.”

“We feel we have a real voice in the school and people always include you.”

New Milton Junior School, 2007

“Staff were beginning to use language associated with rights and responsibilities to children when behaviour difficulties emerged. Some were responding. In one class a circle time activity developed beyond the class teacher’s imagination. The children took ownership of another’s disruptive behaviour. They reminded him of their right to learn and be safe, his responsibility to allow them to work and keep them safe. They became involved in his sanctions, taking away his tokens when things went wrong and giving them back when his behaviour reflected their right to learn. A risky strategy, but the child’s behaviour was more responsive to the needs of others.”

Heathfield [special] School, 2007

“The school found that the journey in embracing the RRR philosophy was a logical step. There was so much in place that it had always held dear that the school could celebrate. RRR has given the school a language and purpose to what it has always done. The school continues to recognise the fundamental principle: that all in the school community have group and individual rights and have responsibilities to safeguard those rights for others, and by doing this, all in that community are respected for their diversity, their individual needs and culture. The presentation of global dimensions to the programme uses this fundamental principle as the foundation for further knowledge and understanding.”

Heathfield [special] School, 2007

“The school feels that the emphasis it has placed on giving children a voice has had the incidental effect of raising children’s writing because children are practised in developing opinions and reasoned arguments. The vast majority of conflicts are now resolved by children amongst themselves, using the vocabulary developed from Rights. None of this would have been possible had staff not enthusiastically adopted a Rights ethos. For many staff this is not new, this merely extends much of their teaching into their current practice. New staff readily take to it and young staff find it supportive in their everyday teaching.”

Portway Junior School, October 2006

““I have the right to learn and you have the right to teach.” This was the first reply to the question, “What do you know about Rights, Respect and Responsibility?” that Mrs Sudron asked her new class of Year 2 children this week. “The response I got was so uplifting,” she said at playtime. Comments like “I have the right to a happy playtime,” and “I respect my mum by going to bed when I’m asked to,” just came pouring out!”

“The language of Rights, Respect and Responsibility could be heard and the impact seen around the school in many ways. Everyone worked hard to encompass the concepts into each opportunity that arose and staff were disappointed if they realised after an event that they had missed a chance to reinforce some part of the message! Now “Everyone has the right to enjoy a visit to a clean toilet so what is your responsibility?” is a favourite!”

Ann Eagle, Headteacher, Tavistock Infant School, October 2006

“Although RRR is not a behaviour management tool, since beginning our work at Manor Field we have seen:

· a reduction in the number of exclusions

· fewer incidents of inappropriate behaviour in class and at break

· an increase in the sense of personal responsibility which children demonstrate towards their learning and their school community

· a decrease in the number of times that the headteacher needs to intervene in situations

· increased peer responsibility for the well-being of others within the community, with the use of peer mentoring to support some of our more challenging pupils.

“RRR is now a key part of our school strategic plan. Since the initial training, it has been clearly led, modelled, and supported by the Leadership Team. Our school is a better place since we began our work, with the children, the staff, the parents and the governing body all taking more personal responsibility for the cohesion of our school community.”

Kirstie-Anne Sangway, Manor Field Junior School, October 2006
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