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Resource Kit Activity 6

Who’s Not in Our School? 

(from ABC: Teaching Human Rights)

“Education forms the common mind.  Just as the twig is bent, the tree's inclined.” 

Alexander Pope 


A Secondary social studies activity based on issues of access to education. This activity will increase student awareness of factors that keep some groups of children out of school and help them identify education as an opportunity for full participation in your community. Curriculum values of 'equity' – tika/pono – fairness and 'innovation, inquiry and curiosity' – pokirehau/whakamatemate – thinking critically and reflectively, are explored.
Theme

Access to education  

rationale
· To be aware of factors that keep some groups of children out of school.

· To identify education as an opportunity for full participation in your community.

curriculum
Values

Equity – Tika/pono – fairness and Innovation, Inquiry and Curiosity – Pokirehau/whakamatemate – thinking critically and reflectively

Key Competencies

Thinking – critical analysis of information to construct knowledge

Learning area/s

Social Sciences: Identity, Culture and Organisation – identities of people within communities
Achievement objectives:
Level 4:  Understand how formal and informal groups make decisions that impact on communities.

Level 5:  Understand how economic decisions impact on people, communities, and nations. Understand how people define and seek human rights.

Links to other learning areas

Economics – examine earning potential connected with different educational programmes

Human Rights Links 

Right to education:  

UDHR
 Article 26: 1) You have the right to go to school.  Primary schooling should be free and required.  You should be able to learn a profession or continue your studies as far as you can.  2) At school, you should be able to develop all your talents and learn to respect others, whatever their race, religion, or nationality. 3) Your parents should have a say in the kind of education you receive.

UNCRoC
 Article 28:  You have a right to education.  Discipline in schools should respect your human dignity.  Primary education should be free and required.  Rich countries should help poorer countries achieve this.

The aims of education:  

UNCRoC Article 29: Education should develop your personality, talents, and mental and physical skills to the fullest.  It should prepare you for life and encourage you to respect your parents and your own and other nations and cultures.  You have a right to learn about your rights.
Type of activity

Investigation and research
Preparation

Copies of Handout 5, list of organisations in the community that work for the rights of people with disabilities, refugees, or literacy. 
Materials

Paper and pens, Handout 5
Time Frame

30 – 45 minutes for each phase and extended time for each outside activity
Activity steps

Phase 1

1) Ask students to consider which young people are not represented in their school, for example:


· Many girls or boys?

· Children with physical disabilities?

· Children with mental disabilities?

· Children who have been in trouble with the law or the school authorities?

· Children who are orphaned?

· Homeless children?

· Children who are parents and/or married?

· Children of migrant workers?

· Refugee children?

· Children of minority groups in the community?

· Poor children whose families need them to work?

· Children whose parents need them to translate English for them?


2) For each group mentioned as absent from their school, ask:


· Why don’t these children attend this school?  Should they?  Why or why not?

· Do they attend school elsewhere?

· What about children who cannot physically attend a school?  How do they get an education?

· If some children named attend different schools, ask:

· Why do these children attend a different school from yours?

· Where is this school?  Can children get there easily?

· Do families have to pay for their children to attend this school?

· What if the parents cannot afford this alternative school?

· Do you think children get a good education there?


3) Ask how the right to education can be made available to those children who do not attend school (e.g. poor children whose families need them to work; girls who marry or have children while still of school age).  Whose responsibility is it to ensure that they receive an education?


4) If possible, have the students research and perhaps visit some schools for students with special needs, or look at what is available at their own school.  Have students discuss or write about whether these alternative schools or programmes meet the standards of the CRC regarding the child’s right to education.  What can they do to advocate for the rights of all children to an education?  Consider the human rights standards in Handout 5.

Phase 2 


1) Ask students to make a list of all the times they read something in a normal day:  at home, at school, in the community or anywhere.  They should include such “unconscious reading” while using a computer, watching television and walking in the neighbourhood.


2) Ask students to compare their lists and discuss:


· How would your life be affected if you couldn’t read?

· What activities would you be unable to do or do well?

· How could illiteracy affect the health, safety, and security of you and your family?

· How would you be affected if you couldn’t read and you were a 


a) Mother? / Father?

b) Factory worker?

c) Agricultural worker?

d) Shop owner?

e) Soldier?

f) Citizen?

· How would your ability to enjoy the rights in the UDHR or CRC be different if you had not learnt to read?

Phase 3


Service Project (from Human Rights and Service-Learning:  Lessons and Projects, AIUSA and HREA)


In consultation with your learners, identify an organisation in your community that works for the rights of people with disabilities, refugees, or literacy.  Working with the organisation or classroom teacher, identify a specific need that learners can help to fill through a project.  For example, learners can contribute to a campaign that an organisation is working on by writing letters, doing research, collecting signatures for a petition, or designing posters.  Learners can also help raise money or gather donations for a community centre, basic household items, or read with people learning English.  Some aspect of the project should include interacting with the people the organisation is helping.


It is important to emphasise to learners during the development and implementation of the project that their role as human rights promoters should be to support people in claiming rights for themselves.  Human rights work is not meant to be a charitable service, but rather a means to assist vulnerable communities in gaining greater self-determination and power to claim their own rights


Throughout the project, ask learners to keep a journal recording their experiences.  When writing in their journal, ask learners to think about what they have learnt with regards to the challenges that people with disabilities, refugees, or those learning how to speak or read English face.  Ask learners to think about misconceptions or assumptions they may have had that have been challenged or changed through this project.  Ask learners to think about things they have learnt that they can share with others to help overcome prejudice or misperceptions that contribute to discrimination in their community.

Extension

Economics extension: Compare cost of private and public schools with their NCEA results; cost of incarceration versus cost of tertiary education; earning potential for every year a student stays in school; school systems’ costs of the top five Commonwealth nations.

Examine educational programmes outside of the scope of traditional education – English as a Second Language, Distance Learning, Juvenile, Young Mothers, or children with disabilities.  In your opinion, are their standards more or less rigorous than public school?

Guidelines

(from “Let every voice be heard,” Compass: Manual on Human Rights with Young People)  

Although everyone has the right to education, many never receive an education that fulfills article 29 of the CRC and fosters’ the development of the child’s personality, talents and mental and physical abilities to their fullest potential.  Millions of children never have the opportunity to attend school at all.  Many factors exclude them, such as their social status, their sex, or poverty, which forces them to work to survive.  Lack of education also limits their ability to enjoy other human rights.

As a parallel to this activity, you could have your students review how decisions are made in their school.  For instance, who decides what is taught or what activities will be arranged?  How is the school administrated?  How are budgetary and spending decisions made?  How are policies developed and agreed?  How much say do young people have?


Ask your students to consider the positive and negative aspects of having a democratically elected body to make decisions about their education at the local level.  Such a body might be a Student Council in a school or college; a board in a youth club; or a youth organisation.  Ask them to consider what would be the best form of council or board that would meet their needs to have a say in the education that they receive.  Developing democratic systems to ensure that people can have their say about the education that they get protects that right.

The students could propose a paper with the following question: Why have a school council? Student councils are intended to give students a voice in the school issues that directly affect them.  There are many good reasons for establishing school councils and ensuring that they work effectively.

Pupil-centred benefits

Participation in a school council promotes the educational or personal development of pupils because:

Councils promote citizenship learning, political efficacy, and democratic attitudes.

Councils promote social confidence and personal values.

Students are empowered to challenge authority.

Students learn how to make decisions in a fair and accountable way.

Students learn about the realities of life, for instance, how to work within limited budgets or with unresponsive authorities.

Pragmatic benefits

Democratic management styles work better than autocratic ones because they are ultimately more effective as they encourage pupils’ responsibility

Councils encourage co-operation, harness energy, and reduce alienation

Councils can improve the atmosphere of the school: teachers are trusted more, rules are shown to be more fairly based

Whatever the limitations because of outside social and political pressures, a student council is a practical way of demonstrating to students the good faith of the staff and commitment to certain values.

Handout 5

What Governments and School Systems Must Do to Ensure the Right to Education 
(from CADRE)

Human rights standards say that governments and school systems must:

Respect the right to education by avoiding any policies or practices that deny people their right to education (for example, schools should not have suspension policies that remove students form the classroom without providing continued access to quality education.

Protect the right to education by preventing other individuals or institutions (like private companies) from denying people an education (for example, the government must make quality textbooks and other materials produced by private companies affordable or available for free).

Fulfill the right to education by taking action so that individuals and communities receive a quality education (for example, provide professional development and training to improve teaching).

Engage in progressive implementation of human rights obligations.  The human rights framework accepts that governments cannot fully guarantee all human rights at once, but school administrators, politicians, and policy-makers must continuously be working to improve education.

Guarantee equity and non-discrimination in education so that there are no communities that have inferior opportunities or outcomes in education based on class, race, gender, sexual orientation, language, immigration status, disability or other factors.

Use the maximum amount of resources that are available to provide children with an education based on the resources that we have in our society as a whole, not only the resources in the current budget. 

Monitoring and information:  governments must monitor the enforcement of human rights and make information about rights available to the public.

Remedy:  when a child or a parent suffers a violation of their human rights, schools and government offices have to do something to stop the violation, address the problem and prevent it from happening again.  There has to be a structure in place where parents and students can report the violation and ask for a timely remedy.

� Universal Declaration of Human Rights


� United Nations Declaration on the Rights of the Child
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